DOCOfllHf BliQMl 



ED 200 527 



SB 017 503 



lUXUOl 
TITLl 



ftIB DATE 



Page, Jane A. i And Others 

An Analysis of Elementary Participation Role 
Perceptions I Laboratory School Participant, 
'Supervising TeaGher, and College Sapervisor* 
NOV' 80 

12p-l Paper presented to the Mld^South Educational 
fiesearch Association (Mev Orleans, LA, Hovember 
12*14, 19B0) , 



IDSS PBICE 
DSSCBXPZOSS 



MfOI/PCOl Plus Postage* 

^Cooperating Teachers; Elefflentary Sducaxioni 
Elementary School Teachersi Higher EducatiDn; 
Interaction; *Laboratory Schools i Preservise Teacher 
Education I *Bole Perceptioni *Studeat Teaciaerss 
♦Student Teacher Supervisors 



ABSTBACT 

The purpose of this study vas to analyze the role of 
the college supervisor, supervising teacher, and laboratory schODl 
participant as perceived by those occupyingL the three interacting 
positiions.^ Participants in the study cesponded to role perceptiDn 
instruments, and an analysis of varianw nas computed to determine 
irhet^er significant differences existed* Laboratory school 
participants ^liere categorized on the basis of time of participation, 
major field of study, and grade level of participation* Significant 
differMLces were found in the perceptions of the three groups on the 
role of the college supervisor and on the role of the suparvising 
teacher, No significant differences vera found between the three 
groups ^n their perception of the role v.&f the laborator.y ^ 
participants. It is concluded that the three positions should 
iuncftlqn ifitbln expectancies tEat are carefully structured* 
Becommendations are made for Implementing organized procedures for 
communication of specific tole expectancies* (JD) 
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AN ANALYSIS OF ELEMENTARY ! ARTICIPATION ROLE 
• . PERCEPTIONS I LABORATORY 

SCHOOL JPARTICIPANT, SUPERVISING 
TEACHER, AND COLLEGE SUPERVISOR 

Purpose 

The purpose of this study was to analyse roles of 
the collage supervisor, supervising teacher, and participant 
involved in elementary level experiences at the. Marvin 
Pittman Laboratory School, as perceived by those occupying 

the three interacting positions* ' : 

■ ■ « 

Hypo theses ^ ' ° 

1, There will be no significant difference's in 
perceptions of the roles of college supervisor, supervising 
teacher, and laboratory school participant as identified by 
respondents in each of the roles, 

2. There will be no significant differences in per-- 
ceptions'^of the roles of college supervisor, supervising 
teacher, and laboratory school participants categorized on 
the basis of time- of particlpatl jn* 

3; There will be no significant differences in per- 
ceptions of the rples of college supervisor, supervising 
teacher, and laboratory school participant as identified 
by laboratory school participants categorized on the. basis 
ot major field of study^ 

I 



^ 4* There will be no significant differences^ in per- 

ceptions of the rolas of college supervisor, supervising 
teacher, and laboratory schobl participant as identified 
by laboratory school participants categorized on the basis 
of gratle level of participation. 

Methods and Procedures 

Elevan college supervisors, 11 supervising teachers,, 
and 38 laMratory school participants responded to each item 
on these Instrmnents: (1) Collega Sjapervisor Role Perception 
Instrument; (2) Supervising Teacher Role Perception Instru- 
ment; and (3) Laboratory School Participant Role Perception 
Instrument. These instrmnents have alpha coefficients of 
.88, *91, and ,91 respectively. Each of ^he instruments 
contains 30 controried^cholce items. Respondents rated each 
item on a five-point scale* The range of possible responses 
was from five, which indicated an itan was perceived as 
essential, to one, which indicated an item was perceived as 
of nd importance* 

An analysis, of varianae was computed to determine 
whether significant differencas existed, at the .05 level, 
for perceptions of the role of college supervisor's, super-^ 
vising teachers, and laboratory school participants, as 
identified by respondents in each of the roles and by groups 
of laboratory schdol participants categorized on the basis 
of' time of participation, major field of study, and grade 



level of participation. Analysis of variance was tsmd to 
compare the groups* overall scores and to compare their scores 
on individual itanis* Where significant differences eKlstel, 
the Scheffe Test, a post hoc multiple comparison analysis, was 
calculated to determine where the differences were. 

Findings 

College Supervisor Role Perception Instru|nent 

1, There ware four significant diffirences between 

the perceptions of college supervisors, supervising teachers, 

and laboratory school participants. 

Item 8 1 The college supervisor should becqme 

familiar with the philosophy, objectives, 
and curriculmn of the laboratory school* 
(Part* > Sup. T* ) 

Item 111 The college supervisor should write pro-^ 
fessional reconmiendations to prospective 
OTiployers of participants* (Part, > Sup, T.) 

Item 12 i The college supervisor should orient par- 
ticipants to the laboratory school. 
^ (Part* > Sup. T*) 

Itma 24% The college supervisor should participate 

in in-^sei^ice programs designed to strengthen 
supervision. skills; (Sup, T. > Part*) 

2. There were five significant differences between 
perceptions of participants in Section A and Section B. These 
sections are categorized on the basis of time of participation 



Item 13 1 The college supervisor should participate 

in in-sermce activities that promote under- 
standing and skill development in the 
supervisory process* (A > B) | 
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'Item 18 1 The college eupervisor should provide 
assistance for supervising teacher and 
participants when. problems arise. (A > B) 

Iteni 21 1 The college supervisdr should provide a 

list of participant requirements and a due 
date for each. (A > B) ^ 

Item 22 1 The college supervisor should suggest _ and/or 
provide resource materiars for participants. 
(A > B) 

Item 28 1 The college supervisor should accumulate 
reliable and valid dociOTentatlon of the 
participant's performance. (A > B) 

3. There were two significant differences between 
perceptions of Early Childhood^ Upper Elementary^ and Special 
Education majors. 

Item 17 1 The college supervisor should confer 

individually with participants to help 
thffli improve their instructional practices. 
(U > S>Ef. 

ItOTi 27 1 The college supervisors should encourage 
reading of professional literature by the 
participant, (U >E^S) 

4, There ware three significant differences in per*- 
ceptions of participants at the primary CK-3) or upper 
elementary (4--6) level. 

Item The college supervisor should constructively 
analyze teaching performance of participants. 
(P > U) 

Item 10? The-co^llege-supervisor should provide guide- 
lines for student observations. (P > U) 

Item 18 1 The college supervisor should provide 
assistance for supervising teacher and 
participants when problems arise* (0 > P) 
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5. The following role behaviors of the college super-- 

visor wera rated by all three groups as being more iinportant 

than most of the deBignated activitieai ^ 

Iteni 2 1 provide inforroatiQii and ideas as a resource 
for pArticipants ; 

Item 9 1 eounsel with etudents concerning problems 
of adjustinent to their teaching roies; 

Item 21 I provide a list of participant requirements 
and a due date for each; 

Item 5 1 observe participants in Instructional 
practices , 

6. The following role behaviors of the college 

supervisor were rated by all three groups as bei^g less 

important than most of the designated activities: 

> Item 23 i confer with the supervising teachers to plan 
eKperlences that will lead to the improve- 
ment of the participant's teaching; 

Item 30 1 provide assistance for supervising teachers 
and participants when problOTis arise con- 
cerning their responsibilities; 

Item 12 1 orient participants to the laboratory school; 

Item 24s conauct conferences before observations to 
discuss the lesson planned and specific 
a points that will be observed ; 

Item 6 1 observe participants the minimum number of 
identified times or eKceed this number. 

Supervising Teacher Role Perception Instriment 

1. 'There was one significant difference between collage 
/ supervisor s% supervising teachers S and laboratory school 
participants' perceptions of an Individual ItCTi* 



Item 22 1 The super^^lllng teacher should arrange for 
" . short "on*»the*-spot" cqnferancae when needed, 

(CS. > Par^. ) 

2, There were three significant differences between 
Section A and Section B participants' perceptions of individual 
items. 

Item 4 1 The supervising teacher should acquaint 

participants with the location and utili- 
sation of school records, {B > A) 

Item 6 1 The supervising teacher will provide specific 
' guidalines for participant observations. 
(A > B) 

Item 23 1 The supervising teacher should plan for the 
college supervisor to attend the conferences 
when possible or when needed. (A > B) 

m 3. There was one significant difference between Early 

Childhood^ Upper Elementary, and Special Education majors' 

perceptions of an individual item. 

itCTi 19: The supervising teacher should involve the 
participants in the evaluation of studejits. 
- (U > E;S) ^ 

4. There were two significant differences in p<erceptions 

f . ' ' 

of participants participating at the primary (K^3^ or upper 

elementary (4-6) level. ,^ 

Item 10: The supervising teacher should permit the 
participant to teach unobserved for short 
periods of time* (P > U) 

Itma 26 1 The supervising teacher should diagnose the 

participant's performance level and prescribe 
or revise a suitable feqfuence of eKperiences. 
CP > U) 



5,, The follqwing role behavibrs of the supervising 

teachers were rated by all tKree groups ae being more im= 

portant than most of the designated, activities s 

Item 3: provide opportunities for the participant 
to assist with "routine activities"; 

Item 6: provide specific guidelines for patticipant 
observations y 

Item 25 1 participate in in-service activities tha.. 

promote understanding and skill develop^ 
ment in the supervisory processi 

Item 23 1 plan for the college supervisor to attend 
the conferences when possible or when 
heeded; 

Item 26 i diagnose the participant's performance 

level and prescribe or revise a suitable 
sequence of experiences i 

Item 4 I acquaint participants with -the lo^tion 
and utilization of school records; 

Itera 2i acquaint the participants with the 

school policies, procedures, and those 

major activities for which teachers 

are responsible, \ ^ 

6, The following role behaviors of the supervising 
teachers were rated by all thrtfe groups as being less im- 
portant than most of the designated activities i 



Item 21 1 schedule conferences for rendering in-- 
formation to the participant and pro- 
viding feedback i 

Item 30 1 give directions to participants for 

involvement with the community during 
the participation assignments; 

ttmd 15? provide .guidance in lesson planning; 



Item 16% lead ,the partielpant to discoVer praQtical 
' suggestions for claieroom control 

Item 17s give specific suggestions for ^improvement 
of participants' class activities. 

All of the Itemi lieted above tend to relate to the 

concept of the supervising teacher^ ■■teaching" the participant 

as compared with serving as a model, 'provider of activities^ 

and evaluator of performance. 

Laboratory School Participant Role Perception Instrument 

1. There were no significant differences between the 

perceptione of college superviTOrSf supervising teachers, 

and participants/^ 

2* There was one significant difference between per*- 

ceptions of participants in Section A and Section B on 

individi^al items, _ 

Itrin 3i The participant should instruct small 
groups of children. (B > A) 

^3, There was one significant difference between 

ceptions of Early Childhood^ Upper ElCTrtentary/ and Special 

Education majors. 

Item 8 I The participant should , observe other 
teachers. (U,P > S) 

4* There were no significant .differences in perceptions 
of groups participating at the primary or upper elemen- 

tary (4-^6) level. 



5- The following role behaviors of the laboratory 
school participants were rated by all groups as being more 
important than most of the designated activities i 

Item 6^ instruGt small and large groups of children^ 
Item 7 1 prepare daily and weekly lesson plans; 
Item 5 1 use 'audio'^visuals In the classroom; 
Item 18: prepare and administer written eKaminations; 

N 

Item 28 1 observe the supervisir^ teacher and other 
. laboratory school teachers; ^ 

Item 9 1 use systematic guidelines for observation* 

ff. The following role behaviors of the Laboratory 

school participant were rated by all groups as being less 

important than most of the 'designated activities: 

Item It contribute to a class study and use 
systpmatic child study techniques;* 

Items 26, 27s confer with the college supervisor focus- 
ing on observations and instructional 
responsibilities; 

Item 28 i prepare teacher^made materials as instrua-' 
tiorial media; 

^ ^' . 

Item 19: perform* housekeeping duties (such as, 
arrtnge desks and organize^ supplies) * 

Reconungndations ^ \ 

1. The prbcesB of open communication evidenced by the 
results of this study should be continued and strengthened 
by plai^ir^ and implTOienting organized procedures -for com^ 
municatJ.^ of specific role expectancies* 



2* Role* behaviors which were perceived as rnqre 
important or leaf important by all groupi should be systerna- 
tipally axantlned in actual practice to determine if the 
emphasis placed upon them is appropriate, 

3. Role behaviors in which there were differences ^n 
perceptions of importance should be 'reviewed by individuaj,^ 
responsible for determining role expectancies. This review 
should be.follf^wed by either revision of expectancies or 
communication to groups involved related to the importance 
of role behavior* 

4. The roles of college supervisors^ supervising 
teachers, and laboratory schbol participants should function 
within expectancies that are carefully structured as the 
result of a continued process of research and analysis of ^ 
findings. Possibilities for further ^research are listed 
tselow: 

a. Similar research may be conducted to determine* 
whether differences exist using variables other 
than position I such asi sex^ gra^de level taught 

' for supervising teachers; and sex or preparation 
for college supervisors^ 

m 

b. A longitudinal study may be conducted to deter 
mine change in participants perceptions of 
their role from beginning field experiences 
their sophomore year through student^ teaching* 

c. Research may be conducted to determine whether 
specific roles are more appropriate for the 
college supervisor or supervising teacher. 

d* A study may be conducted comparing perceived 

importance of a role with actual implementation 
of roles* ^ 



